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ABSTRACT 

 

Nowadays, there is a growing awareness about positive school climate. MINEDUC has 

created laws and policies to control problems related to school coexistence and school 

violence. There and then sprang the idea of having a proposal related to the improvement of 

the school coexistence. Consequently, and according to previous observation, a proposal 

was made to improve the positive school climate in a vulnerable school, doing activities 

outside the classroom. Nevertheless, it must be clarified that not all the activities 

contemplated in the proposal were applied to the institution because of the lack of time and 

the absence of resources in the school. On the other hand, the three activities achieved in 

the proposal were the bulletin board; pick your activity and short story contest. What the 

implementation of the proposal is looking for, is to promote values, respect for the school 

community members, collaborative work, and the improvement of the levels of English. 

Finally, it could be said that there is an improvement in the school climate because students 

were predisposed to participate in two of the three activities of the proposal. 
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I. INTRODUCTION 

In today’s society, school life is one of the relevant topics that parents and teachers have to 

take into consideration when talking about education in our country. According to 

MINEDUC (2010), School Climate is the ability of people to live with others in a scenario 

of mutual respect and reciprocal solidarity. School climate plays a doubly important role as 

challenge and learning, since involve teaching that is closely connected with the 

educational process of the person and, thus, in direct relation to the context, the social and 

family environment where it has developed. Besides that, is a result of the teaching and 

learning of coexistence in the classroom, break time, sport class, extracurricular events, 

among others. Therefore, in order to develop these coexistence an improvement through 

outside classroom activities will be implemented at Liceo Técnico Profesional Obispo 

Rafael Lira Infante, located in Quilpué. Which according to their webpage, has more than 

280 students and about 80% come from vulnerable families. In this context has been 

identified a problem in the relationship among students and school authorities, but as 

MINEDUC (2010) claims that school climate is not totally related with discipline and 

authority, but rather with the conformation of an favorable environment to teaching and 

learning. From this perspective, discipline should be understood as the fulfillment of the 

roles that each member of the educational community. For instance, the existence of norms 

and rules, with a consensual discipline and known throughout the educational community 

in which each member has responsibilities to achieve to reach a common goal. School 

climate has a greater impact on the students' school performance than the material and 

personal resources of the school (OECD, 2005). For this reason, this proposal pretend to 

improve the climate in the target group using extracurricular activities, as it was said 

before.  

 

 

 

 



 

5 

 

PROBLEM 

For a positive school climate is essential to have successful relationship among students, 

teachers and the different educational agents. This school coexistence makes a great impact 

in the ethical and socio-affective development of students in any educational setting. 

Besides, the school climate is a collective construction and a responsibility of all 

educational members. Furthermore, Henríquez, (2016) consider that establishments have 

their own system, values, and norms. That is to say, the coexistence, conflicts, and the 

solutions of these depend on the school context and the members of each community. 

According to this, it is important to explore whether students and teachers perceive the 

establishment as a place where they ate taught how to relate. And also, inquire into the 

perception of teacher-students relationship and school community.  

 

Figure 1 Aspects of School Climate 

 

 Taken from Nea.org 

https://www.nea.org/assets/docs/15584_Bully_Free_Research_Brief-4pg.pdf


 

6 

 

According to O’Brennan and Bradshaw (2013), a positive school climate is identified as a 

determining objective for school improving. For instance, in schools with good climate is 

possible to find fewer discipline problems, as aggressive or violent behavior, suspensions 

or absences. As O’Brennan and Bradshaw (2013) claims, studies have also presented 

connection between school climate and lower levels of alcohol and drug use. Additionally, 

to decrease students' exposure to risk factors, school climate can promote positive youth 

development. Also, a favorable school climate has been associated with higher student 

academic motivation and engagement, along with higher emotional health (Treviño, 2013). 

Figure 2 School Youth Development Conceptual Model 

 

Taken from WestEd.org 

According to Henríquez (2016), there are school activities that contribute to have an 

integral education, one of these are extra programmatic workshops that value the students’ 

interests. This practice aims to have an integral development of students in the cognitive, 

affective and social fields; promotes a good coexistence, characterized by participation, 

respect and equality; and offer meeting places with recreational activities that strength them 

interactions between peers. 

http://surveydata.wested.org/resources/S3_schoolclimateguidebook_final.pdf


 

7 

 

OBJECTIVE 

1.1 General objective 

Increase positive school climate among students through activities outside classroom. 

1.2 Specific objectives 

 To design learning experiences outside the classroom aiming at the improvement of 

positive school climate. 

 To promote the use of English in a school through meaningful learning. 

 

RESEARCH QUESTION 

How can a school use activities to improve the school climate and motivate their students to 

learn English? 
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II. THEORETICAL FRAMEWORK 

2.1 English Language Skills  

2.1.1 Approaches 

2.1.1.1 Communicative Approach 

Larsen-Freeman (2000) claims that the aim of communicative language teaching is to 

create communicative competencies in students that are learning a new language. The 

teacher has to facilitate the interaction in the classroom making students’ talk in the target 

language. Furthermore, the teacher has to create situations to promote: dialogues, 

discussions, conversation, among others. On the other hand, students have an active role in 

the class, participating in games, role plays, solving problem tasks or in any other activity 

that promote communication. Besides, according to Richards and Rodgers (1986) 

communicative language is an approach rather than a method, as it symbolizes a philosophy 

of teaching that is based on communicative language; while approaches are held to be 

teaching philosophies that can be applied in various ways in the classroom. Now it is seen 

as an approach that attempts to make communicative competence the principal aim of 

language teaching, and elaborate methods for the teaching of the four languages kills that 

recognize the mutual dependence of language and communication. Nunan (1988) propose 

that the students not only had to have a perfect grammar level, but also had to develop the 

abilities to use the language to obtain a successful communication. According to Nunan 

(1988), it was demonstrated that students who were able to create grammatical structures 

were not mean that being able to use the language for a communicative purpose, nor to be 

able to participate in conversations, nor to be able to create a relationship between 

interlocutors in an interaction. Basta (2011) mention, that communicative competence 

supposes language as an instrument used for communication. This capability not only aims 

to emphasis on developing the four skills, but also depends on the connection among skills.  

Also according to Basta (2011), the communicative approach supports the idea that social 
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and cultural knowledge are basic preconditions for comprehend and using linguistic forms. 

Çelik (2014), emphasize the requirement for language learners to generate communicative 

competence, which propose that effective communication involves managing when and 

how to say what to whom. Nunan (1988) mention six fundamental features that should 

considerate in planning communicative assignments, illustrated in Figure 3. 

Figure 3 A frameworks for analyzing communicative tasks 

 

Taken from researchgate.net 

As Richards and Rodgers (1986) stress, communicative learning activities are those which 

promote learning through communication itself. According to Çelik (2014), communicative 

language teaching establish a kind of practice, where students have the chance to put into 

test the language, involve and adopting them with its forms beforehand placing it to use in 

real-life communications. Taking into account the content or materials of language 

teaching, communicative language teaching emphasizes the use of genuine and authentic 

materials that satisfy the learners’ communicative requirements. According to Richards and 

Rodgers (1869), Communicative language teaching specialists consider that materials 

perform a main role of helping communicative use.      

             

https://www.researchgate.net/publication/262913475_Communicative_Language_Teaching
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Littlewood (2013) defines one of the characteristics of the Communicative Approach to 

language teaching is that it pays regular attention to functional likewise structural sides of 

language, joining both into a completely communicative vision. Communicative Approach 

allows a broader perception on language. In specific, contemplate language in terms of 

structures (grammar and vocabulary), and in the communicative function that it does. In 

other words, consider not only at language forms, but also at what learners do with these 

forms when they want to communicate with each other. Also, according to Littlewood 

(2013), mentions that there has been an uncertainty about the meaning of CTL, since there 

have been two versions of the main sources of CLT: a communicative perspective on 

language and a communicative perspective on learning. The communicative perspective on 

language is mainly about what is learned. It suggests that when a language, structures are 

not learned first but rather the functions. These communicative functions perform a main 

role in syllabus design and methodology. The communicative perspective on learning 

emphasizes consideration on how people learn, particularly on natural faculties to acquire 

language merely over communication without open tutoring. Hamid (1990) states that 

through this approach, it is probable to supply language students’ significant task perform, 

to increase their enthusiasm in language learning, to boost natural learning in the language 

atmosphere, and to generate an environment that guides learning. 
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2.1.1.2 Desuggestopedia Method 

According to Larsen-Freeman (2000) desuggestopedia well known as affective humanistic 

approach is a method where feelings takes a relevant part in the learning process. Students 

fear that they are not able to perform and learn a new language because they will fail and 

create psychological barriers to learn.  This approach has been developed to help students 

to remove negatives feelings and barriers that prevent them from learning. In this method, 

there are certain elements or situations that do not follow traditional patterns and one of 

those is the classroom, inside of the room everything should be bright, shiny and colorful. 

Besides, there are posters all over the classroom with relevant information, such as: 

grammatical information, verb conjugation, images, among others. Furthermore, it could be 

found some props in a table with rhythm instruments, hats masks and all elements that the 

teacher could use to make the class understandable. Moreover, the teacher has an important 

role in this approach, he is the authority and the one in charge of explain all different topics 

of the class. Besides, the teacher uses all necessary tools to make the class clear and also 

delete all those barriers that inhibit the language learning process. Thus, the students’ 

confidence will increase and the learner goals will be achieved. On the other hand, Larsen-

Freeman (2000) states that the students trust the teacher thus; they feel more confident and 

protected. Thereby, if students are secure, they will be feeling more confident and less 

inhibited. Finally, in this method feeling are the main issue about what the teachers have to 

deal with and all psychological barriers that students could have should be removed during 

the teaching process. In the desuggestopedia method, peripheral learning takes a relevant 

place on it. This technique is based upon the idea that learners received a considerable 

amount of input from the environment. For instance: using posters with grammatical 

information about the target language will help the students to understand those 

grammatical points effortlessly. All the extra material that the teacher uses in the room to 

make the class easy to understand must be related to the learning content. 
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2.1.2 Receptive Skills 

2.1.2.1 Reading Skills 

According to Mikulecky (2008) successful reading is vital for achieving a second language. 

As is known, reading is the center of teaching in all facets of language learning: through 

textbooks for language programs, developing vocabulary, acquiring grammar, writing, 

revising, among others. Reading training, thus, is an indispensable section of each second-

language curriculum. Harmer (1998) raises some reasons why it is important for a teacher 

to ensure that their students read texts in English. For example, it could be motivating for 

them in order to learn about a specific topic or just for fun. Also, exposing students to any 

entry in English will always be useful and will help improve your understanding or 

accomplish other goals. Moreover, if the texts are particularly fascinating and captivating, 

the acquisition will be probably more successful through the use of some lexical chunks 

previously learned. Besides, reading texts supply solid examples for English writing, 

showing texts models will encourage students to read them before to write. Also it provides 

the chance to study language: vocabulary, grammar, punctuation, how to compose 

sentences, paragraphs and texts. Finally, good reading texts could present interests issues, 

encourage discussion, and stimulate creative responses, among others. In addition, 

Williams (1987) states some of the aims which readers in foreign language may have are to 

improve language proficiency and to extract information from the text. The readers will put 

the mayor's dedication in their reading objective if they read for their own determination 

and aspirations, and rather than demand by a specific task. The aim of the teacher in foreign 

language classrooms is to design conditions where students can read texts because they are 

interested and motivated. According to Harmer (1998) students need to be able to do 

multiple things with a text. For example, scan the text to get specific information, without 

the need to read the text completely. Also, skim the text, to acquire a general idea of the 

text, just looking over it. Either scan or skim, what it should be used depends on the type of 

text and what the reader want to get from it. Another of the functions in the exercise of 

teachers to train students in reading is to let them know the advantages of reading and what 



 

13 

 

they are reading is really important. MINEDUC (2011) state that reading comprehension 

involves gather definitions based on written information, which is expressed in different 

text types and the reader’s previous knowledge. This ability should be associated with clear 

and understandable information in the target language. The improvement of this skill 

provide students to get new knowledge, became familiar with interest topics and aspects of 

the English culture, therefore is an essential tool that will be modeled with the utilization of 

student’s previous knowledge, and through objectives and tasks of the reading activities. 

Thus, the students will be able to read simplified and authentic texts in which they can 

recognize the main topic, general ideas, or simply express their feelings about what they 

read. 
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2.1.2.2 Listening Skills 

According to Harmer (1998) one of the most important reasons of why teachers have to 

expose students to listening activities is because, learners should hear variety of accents, 

such as: American English, Australian English, Caribbean English, among others. Tape 

materials are useful tools to present listening activities, where the teacher can show to the 

students, audios with different topics and with dissimilar level of complexity. In addition, 

teaching through listening tasks let the students acquire the language subconsciously. 

Furthermore, listening helps pupils to get a better pronunciation, rhythm, intonation, pitch 

and stress. Besides, Anderson and Lynch (1988) establish that listening skills are equally 

essential as speaking skills. It is not possible to communicate face-to-face except if the two 

skills are built up one behind the other. Another point that is mentioned about listening is 

that implicate multiply sub-skills in order to compose the process of listening face-to-face 

conversation. For instance, distinguish the signals articulated from the middle of the 

environment, fragment the constant flow of speech to identify them as words, comprehend 

the syntax of the sentences and the speakers’ aim, and employ linguistic knowledge to 

formulate a proper response to what has been said. In addition to that, states that listening 

has been considered, paralleled to reading, as a passive language skill however suggests 

that this view require to be challenged and exposes that the function of the listener should 

be assume as an active one. According to MINEDUC (2011) listening comprehension is 

about attending the target language and gives meaning to the sounds perceived to recognize 

and understand the information expressed orally. The development of this skill is relevant 

to learn a language, because through it student receives a clear input, which is needed to 

promote the interaction in class. The improvement of this ability is not due to simple 

decoding of sounds or phonemes in the language. By listening, the listener plays an active 

role in rebuilding the message by attributing meaning to what he/she listens to. In this 

process, is important to be aware of the context and the situation of the message beforehand 

to understand what will be heard. Also, Sharma (2011) defines listening strategies as 

procedures or practices that contribute directly to the understanding and remains of 

listening input. Listening strategies can be ordered by in what way the listener 
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developments the input. The listener takes advantage of previous information of the topic, 

the background or context, the kind of text, and the language. This background knowledge 

motivates a set of opportunities that help the listener to clarify what was heard and expect 

what will be heard later. 
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2.1.3 Productive Skills 

2.1.3.1 Writing Skills 

Spratt, Pulverness and William (2011) mention that writing takes part in one of the four 

language skills and is considered as a productive skill. That is to say, this skill produces the 

language instead of receiving it. Additionally, written text such as essays, postcards, emails 

and stories have two things in common: communicate a message to an individual, and 

someone who receives the message. Besides, writing has several sub-skills. For example, 

accuracy, that involves choosing the appropriate vocabulary, writing legibly, punctuating 

and spelling correctly. Writing is not just about accuracy, but rather communicating 

messages successfully to other people with a correct organization of ideas. Harmer 

(1998) states that teaching writing is of great relevance, because when students have these 

visual demonstrations, it is easier for learners to start working with the new language. 

Furthermore, pupils find it interesting and useful to write sentences using the language they 

have learnt. Additionally, there are learners that just learn looking or listening but, there are 

other students that are slower and have to think and rethink what they are producing. 

Writing skills are suitable for those types of students considering that they do not have to 

deal immediately with face to face communication. Besides, it is essential that students 

learn how to write a letter, an email, because, pupils need to have a notion about 

punctuation and paragraph construction. According to Kellogg (2008) learning how to write 

a clear and effective text is a challenging and extended accomplishment of cognitive 

development. Writing a long text at an advanced level implicates not only the language 

system. It gives meaningful challenges to cognitive systems, as memory and critical 

thinking. Learning how to create an effective long text, should be conceived as a task 

similar to acquiring expertise speaking. The type of writing that students could perform 

depends on their age, interest and level.  
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2.1.3.2 Speaking Skills 

Harmer (1998) claims that developing speaking skills give the students the chance of 

rehearsing what they were learning in the class. The teacher has to create a new context 

where the students feel that they are facing a real situation of communication that is to say, 

real English. In addition, feedback is very significant because, it is great a way to know 

what the students are doing correctly and which are their weakness. Moreover, the teacher 

can realize if his or her methodologies are working, in this sense, the teacher can change 

some aspects of the teaching process. The activities that could be allowed in the class are 

role-playing, solving problem, and discussion, among others.  All those tasks allow the 

whole class participation. Also, Harmer (1998) mentions another important feature in 

speaking development. Rehearsal, which is different to practice because, in rehearsal 

students can really feel themselves, how communicating in different language is. On the 

contrary, in practice takes place a more specific study. Besides, better speaking tasks should 

be motivating and catch the attention of students. When teacher builds up an activity 

correctly, give opportunities to engage and also useful feedback, students will get great 

enjoyment from it and their performance will be significant. Some examples of interesting 

tasks are role plays, problem solving, debates or discussion. According to Spratt, 

Pulverness and William (2011) speaking is a productive skill that include the use of speech 

to communicate meaning to others. To have a good interaction is necessary the use of the 

language and body language in order to maintain the listener involved in what is being 

talked about. It cannot be forgotten that to have a successful conversation it must be 

included pronunciation and grammar for giving an appropriate message. In addition, one 

significant aspect mentioned by Harmer (1998), is the relevance of that mistakes must be 

corrected by teachers during studying exercise. For example, when choral drill activity is 

been carried out, correct pronunciation in a clearly and kind way. On the contrary, if 

students are speaking deeply involved in the discussion, is not a good idea to interrupt the 

course of the conversation, destroying the objective of the task. 
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2.1.4 Materials that promote English Language Learning 

2.1.4.1 Authentic Materials 

Polio (2014) defines authentic materials as raw materials that were not produced for 

academic or language learning purposes. They were formulated with real-life intention, 

commonly for native speakers. They can include both written and spoken language 

samples. A few examples are magazine ads, movie reviews, television shows, and 

conversation between native speakers, among others. In addition, according to Ianiro 

(2007) authentic materials are print, video and audio materials that are in our daily life. For 

example: job applications; menus: voice mail messages: radio programs and videos. All of 

this is not created specifically to be used in the classroom, but they make excellent learning 

tools for students. Using authentic materials contributes to students can connect the 

classroom with the outside world. A fundamental way to help learners reach their goals is 

to use authentic, goal-directed materials. As Newmann (2007) states, the greater the 

connection, the lesson will be more authentic. Thus, it is essential that authentic learning 

environments be planned in assistance teaching exercise. Also, teachers should be educated 

in authentic environments so that they also have a connection with the real world and 

experience it so they can then be a model for students. Besides, according to Oguz (2008), 

authentic materials used in a learning environment are not produced specifically to be used 

in class, but they are the resources already existing in real life so they display real life and 

its cultural values. For example, a song heard at a festival, an article read in a newspaper or 

magazine, a speech by a political figure seen on television. These resources can be used in 

the classroom to meet educational goals, and can serve for educational purposes. 

Nowadays, with technology, it is easier to access these materials, which as Oguz (2008) 

mentions, allow students to be more active in their learning, think critically and also learn 

how to research, find information, select, among others. Also, Torregrosa and Sánchez-

Reyes (2012) state, that authentic materials should be obtained from the real world and not 

firstly made for pedagogical purposes. These materials are mainly essential for 

communicative aims since they give a realistic framework for assignments that link to 
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learner’s needs. Authentic materials can highly profit problem-solving, project-based 

learning, case-based learning, role-play, and gaming practice. Torregrosa and Sánchez-

Reyes (2012) mention that authentic materials and realia are habitually found in ESP course 

books today, they can enhance students’ motivation and face them to genuine language and 

culture. According to Ahmed (2017), well-designed textbooks have a number of advantages 

for teachers and learners because they transmit language input; suggest captivating and 

well-organized material; giving the possibility to make revisions and continuity of study 

outside of classroom; and helps the teacher prepare classes by optimizing time. Another 

aspect mention by Alijani (2014), is that working with authentic materials is an 

uncomplicated action, since it is simply select instances of language which made by native 

speakers for real intentions. Thus, they are unlike from language learning purposes, 

designed only for use in classroom. According to Tomlinson (1998) authentic tasks are 

which implicates learners in employing language in order that reproduces its practice in the 

real world outside the language classroom. For instance, filling in blanks, changing verbs 

forms and completing vocabulary puzzles are non-authentic activities. Examples of 

authentic tasks would be replying a letter or e-mail, also analyze few holiday brochures in 

order to choose where to go for a holiday.   

 

 

 

 

 

 

 



 

20 

 

2.1.4.2 Simplified Texts 

According to Simensen (1987) simplified materials are created to be used with a specific 

language feature, such as the use of prepositions, modals, different tenses or the third 

person singular verb form; in this way teachers can modify the input they want to teach to 

their learners. Additionally, Allen and Widdowson (1979) claim that simplified materials 

have a significant benefit because, they exclude unnecessary and distracting idiosyncratic 

words, this new material that is being adapted to be use with different levels of English still 

having features and concepts that are found in authentic materials though. Besides, 

Widdowson (1978) defines simplified versions are texts portions which are resultant from 

natural parts of lecture through an action of verbal and syntactic exchange. It is a type of 

transformation from the usage existing to the author of the segment to that which is 

obtainable to the learner. Besides, one of the dilemmas of this technique is that 

simplification of this practice can often outcome in an alteration in meaning. According to 

Tomlinson (1998) simplified texts are these which have been prepared simpler so as to 

make it easier for learners to read them. Some of the typical characteristics of this type of 

adaptation implicate cropping the text extension; minimize sentences, absence of difficult 

words or structures, omission of non-important details, among others. In this way readers 

can read them more easily. Consequently teachers can apply materials variation which 

Tomlinson (1998) explain as applying few changes in materials due to make them more 

suitable for students and the specific goal of the classroom. On the other hand non-

authentic materials are made by nonnative speakers and usually are simplified form of 

authentic materials. Language exposure may come through texts that are specially prepared 

and simplified for students. On the other hand, Torregrosa and Sánchez-Reyes (2012) 

states that is not possible to represent the use of real language by non-authentic texts, 

simplified materials usually lost the meaning and the learners are better prepared to meet 

real-world situations with authentic texts. 
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2.1.4.3 Using Movies to Teach English 

According to Donaghy (2014) Teachers have long used movies as a resource for their 

classes for many reasons. For instance, learning from films is motivating and enjoyable. 

Motivation is really significant factor in setting successful second-language acquisition. 

Films and TV shows are a fundamental part of students’ lives so it makes a perfect reason 

to conduct them into the classroom, transforms the language learning process more 

entertaining and enjoyable. In addition, Donaghy (2014) states that films provide authentic 

and varied language, an additional advantage of working with films is that it gives a source 

of authentic and diverse language. Film provides the opportunity to students interact with 

examples of real situations in English apart from the classroom, that is to say language of 

real-life communication. Films bring to light students to common expressions and the 

natural flow of speech. As they are not living in an English-speaking environment, perhaps 

only film and television can provide learners with this real-life language input. According 

to Berk (2009) applying videos in the teaching process is not something new. On the 

contrary, there are some changes in terms of the variety of videos, the use of internet, the 

application in the classroom and the students’ motivation. When the students are being 

motivated through a movie or a TV show, emotions are elicited. Those emotions are 

heightened by the music, actors’ performance, and visual scenes, among others. Videos can 

have a strong effect in the learners and they can remember the specific situation for a longer 

period of time. On the other hand, one of the main advantages of the use of movies in the 

English class is that students are involved with real English. Moreover, the words that 

students hear in movies are contextualized and with the use of visual scenes it is easier to 

understand. Besides, the use of English subtitles makes easier to understand what the actor 

or speaker is saying and the students can easily recognize the different words or grammar 

structures. Also, Berk (2009) states that if teachers use technological devices in the 

classroom motivation will increase thanks to the use of technology. The use of music, video 

clips, news, TV programs and movies will make the class understandable and more 

significant for the students. In addition, teachers should select appropriate videos to 

motivate the class and they have to take into account the audience, the age group, the 
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students’ interest, and the content of the class. The use of movies or videos seems to be 

complicated, but if teachers select the right movie or scenes the class will be a resounding 

success.  In addition, according to Lucena (2016), films are not normally created for 

English language learners; otherwise they are made for native speakers. Therefore, the 

language is perfectly how it can be hear real life. Also it is expressed quickly, with native 

accents and pronunciation or colloquial expressions. Thus watching movies is good 

methods to students improve English, especially listening and speaking skills. Picking a 

film to watch that is appropriate for students’ level of English can be hard, so English 

subtitles should be used thus students can read along at the same time they are listening. 

Some parts of the films may be spoken too fast for them to understand but it will be a 

perfect way for them to get used to hearing native speakers talk to each other. Furthermore, 

it is possible to hear how to link words together and where to put intonation on certain 

words and sentences. 

 

 

 

 

 

 

 

 

 



 

23 

 

2.1.4.4 Using Comics in the English Classroom  

According to Drolet (2010) working with authentic material is far meaningful for the 

students than being working with simplified material because learners are in touch with real 

language. The comic book format is an appropriate way of developing reading fluency, 

writing accuracy and artistic creativity. Furthermore, comics can be understood as a visual 

language because of the use of images and words, allowing learners to explore and expand 

their visual-spatial intelligence. Additionally, comics are easily manageable to foreigner 

speakers of English since of their interaction of visuals and words, and it is interesting to 

almost any age group. Moreover, integrating comics in the English learning process, allow 

students to learn new vocabulary through the use of dialogues. On the other hand Drolet 

(2010) states that comics give the reader the chance to learn at their own pace and not 

losing the flow of the context. Besides, comics foster students’ participation in discussions 

on comic books more than other forms of traditional literature. That is to say, learners are 

more familiar with comic style and more engaged with this type of material. Moreover, 

Drolet (2010) claims that comics are a useful and adequate tool to develop reading skills in 

second language learners. In general terms, the use comics will increase students’ 

motivation in the English learning process and provide the teachers the opportunity to 

develop other kind of activities inside the classroom such as: make the students create their 

own comics and story, color the comic, or create a reading comprehension. Also, the use of 

authentic material gives the learners the chance of being working with real language. 

According to Baker (2011) a graphic novel is a fiction or non-fiction section of literature 

printed in comic book system, in which words and pictures both, perform an essential part 

in telling the story. Graphic novels are much thicker than comics and usually contain an 

entire story within their covers. Also, comic strips can be suitable tools in successful 

literacy and teaching. Comic strips are solid visual tool that can help students advance their 

vocabulary and practice using adjectives to describe characters. 
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2.1.4.5 Using Songs to Teach English 

According to Budden (2008) to listen songs is a great technique of realizing the level of 

progress in terms of the language. Before bringing any activity related with songs into the 

class, it is relevant to ask the students first what type of music they are listening to. Using 

authentic materials makes the class more authentic and real and also students will use 

English in context. Songs can be used for teaching grammar structures, vocabulary and to 

make listening activities. Moreover, listening songs can contribute to the students’ fluency. 

Additionally, song can change the atmosphere of the class and will increase students’ 

motivation. If students do activities that they enjoy the most, the learners will achieve their 

academic goals and the lesson is going to be more significant. Summing up, the use of 

songs or authentic material will contribute to the teacher work and will make the students 

learning more pleasurable. In addition, Boothe (2015) states that using songs to teach is an 

excellent way to improve pronunciation and grammar, also learn and remember new 

vocabulary.  Singing along with English songs will help students to learn how to pronounce 

English, learn grammar and remember new vocabulary and idioms. Besides, students are 

more possible to recall new words and English expressions if they listen to them in a song 

than if they read them or learn them in the English class. Besides, Boothe (2015) mentions 

that listening to music will be useful to remember grammar points and learn how to use 

grammar correctly in everyday dialogue. The role of music in promoting language skills 

contributes to the development of reading skills; it is actually an excellent technique to 

progress in English learning. Music benefits students’ development of the skills that are 

necessary for ELL, in an original and innovative way, encouraging them and affecting 

learning in a positive manner. 

. 
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2.2 MINEDUC and Educational Policies  

According to Henríquez (2016) to get a higher level of education, it should be considered 

that all the students have the ability to learn. Besides, to have a successful teaching learning 

process is very important to develop inclusion programs. On the other hand, inclusion is 

understood as both the process that let you identify which are the barriers that prevent 

students from learning and which are the limitation in students’ participation in different 

academic activities. Moreover, the head teacher should identify which are the students’ 

needs in order to work on them and also give the learners all necessary tools to achieve all 

the different goals that students may have.  Additionally, it is relevant to make parents be 

participant in the school community because, they can recognize if their children have any 

sort of problem, or something that they think that should be worked at school with a 

specialist. Furthermore, it is essential to involve the family in the educational process to 

obtain better academic results. To have a competent inclusion program, according to Law 

20.845, all the school community should be part of it. Indeed, there must be a collaborative 

work among teachers, students, families, specialists and other school agents and also a 

strong commitment with the school community. At first it was said that all the students 

have the ability to learn. As Henriquez (2016) mention, to complete that process, it is 

necessary to have good school coexistence, an appropriate school climate, respect among 

the school community members, ethical rules of conduct and last but not least a good 

dialogue to resolve internal conflicts. To develop an optimal academic process there are 

many factors that affect the way how students are learning. It could be said that those 

agents are the teacher, the students, the school and parents among others. It is important to 

consider that the more support students receive, the better the results they will obtain. 

According to Van Roekel (2008), parents are an essential aspect of the students’ 

development either academically or emotionally. Formerly the ones in charge of the 

education of children were only the teacher and the school community; and parents 

expected that all knowledge the students could learn relied on teachers’ responsibility. 

Currently the way that parents get involved in their children's academic progress has 

changed, building more opportunities to perform a collaborative work among parents, 
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students, teachers and school members. Therefore it is of great relevance to have an extra 

support coming from parents in order to complement what the students should do at school 

and at home. With this collaborative work student will have more opportunities to have an 

appropriate learning. Henríquez (2016), claims that in education it is always said that 

families should be more integrated, however something happens that makes it difficult to 

put this intention in practice. Moreover, under the present living conditions, everything 

goes in the opposite direction, that is to say, more and more families have less time and 

skills to perform their social function, releasing their role in favor of schools and the media. 

The same family as a social institution is going through a period of profound 

transformations, which aims to modify significantly our traditional idea of what a family is. 

The mission is to educate children and young people, whatever their living conditions. This 

new scenario requires schools and high schools to review their traditional forms of 

relationship with families: this does not mean giving up the principle of family integration. 

Almost all families are deeply interested in the education of their children, and for the vast 

majority this is one of the most important and vital challenges and commitments.  

In education it is always said that families should be more integrated, however something 

happens that makes it difficult to put this intention in practice. Moreover, under the present 

living conditions, everything goes in the opposite direction, that is to say, more and more 

families have less time and skills to perform their social function, releasing their role in 

favor of schools and the media. According to Henríquez (2016), the same family as a social 

institution is going through a period of profound transformations, which aims to modify 

significantly our traditional idea of what a family is. The mission is to educate children and 

young people, whatever their living conditions. This new scenario requires schools and 

high schools to review their traditional forms of relationship with families: this does not 

mean giving up the principle of family integration. Almost all families are deeply interested 

in the education of their children, and for the vast majority this is one of the most important 

and vital challenges and commitments. In addition to that, MINEDUC (2009) define the 

Fundamental objectives (known by its Spanish acronym, OF) as the knowledge that 

students should achieve in the different levels of primary and secondary education at the 

end of their educational process. Moreover, OF are the skills and attitudes that students 
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should obtain when they finish their academic period. Skill is the ability to perform a 

cognitive and motor act. On the other hand, attitude is the disposition to face an object, 

ideas or people, and here is also included inculcate mutual respect and values, personal 

improvement, learning process and rights and duties of citizens. Also mention by 

MINEDUC (2009), the Minimal obligatory contents (known by its Spanish acronym, 

CMO) are aimed to develop skills that are considered essential to the personal, social and 

citizen development, answering to all social requirements. Skills are expressed with an 

action and suppose an effective knowledge mobilization and a positive attitude that the 

person has learned in formal and informal context. In the curriculum, described by 

MINEDUC (2009) also could be found the Fundamental Transversal Objectives (known by 

its Spanish acronym, OFT) which are aimed to the personal development, moral and ethical 

behavior and social improvement of students. Moreover, OFT promote values and attitudes 

of respect, national interests and ideals; contribute to the process of growth and personal 

self-affirmation; give guidelines as to the way the person related with others and the 

universe; direct the way that the human being is related to the world around him or her; 

developing creative and critical thinking and to be responsible with the ICTs (Information 

and Communication Technology). ICTs are used for personal issues, professional work and 

social environment. In order to improve both personal development and academic process, 

the role of education is to supply all the necessary tools to the students to use ICTs in a 

better way. Growth and personal self-affirmation is related with formative experience of 

primary and secondary education; affirming personal identity, sense of belonging and 

participate in different social groups; therefore, increasing the self-awareness and self-

acceptance, the emotional balance and to deepen our sense of common vision of love and 

friendship. According to MINEDUC (2009), critical thinking development looks to ensure 

students to acquire solid skills related with classification, evaluation and generation of 

ideas. Hence, improving the ability to experiment and learn how to learn and developing 

the ability to predict and to be perseverant. Ethic formation aims students develop and 

strengthen the will to self-regulate their behavior and autonomy in function of an ethical 

conscience in the sense of their transcendence, their vocation for truth, justice, beauty, the 

common good, the spirit of service and foster respect for others.  
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According to MINEDUC (2015) new Bases Curriculares and Programas de Estudios, Bases 

Curriculares, are all the knowledges that students should acquire in their academically 

learning process. Also, the learning objectives are organized through subjects and course 

and they are defined as the abilities and attitudes that students are expected to achieve. 

Besides, Programas de estudio, are the pedagogical proposals of the learning objectives 

which include: a year overview, didactic methodologies, suggestions for both evaluation 

indicators and learning activities, among others. The learning objectives are divided into 

three dimensions: knowledge, abilities and attitudes. The Knowledge is defined as: 

concepts, information about facts, processes and procedures. Besides, the knowledge is 

considered not only as theoretical information (events, phenomena, and symbolic 

processes) but also as a comprehension (Information provided by explanatory and 

explicative framework and the ability of discern and argue). 

Figure 4 Tree dimensions of learning objectives according to MINEDUC (2015) 

 

In the English subject, there is an emphasis in the development of the four skills (speaking, 

listening, reading and writing). Furthermore, the language is used to communicate meaning 

in different communicative situations. Additionally, the technology is used to improve the 

four skills and to motivate the students in the class.  

Abilities 

Attitudes 

Knowledge 
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2.3 Positive School Climate  

Nowadays, to obtain an appropriate academic achievement, high levels of attendance, less 

behavior problems it is important a good development of school climate. O’Brennan and 

Bradshaw (2013) describe school climate as the set of rules, values and beliefs that foster 

the community perceive it as emotionally, physically and socially secure. It is a 

consequence of interpersonal relationships among members of the school community. 

Educators represent a determining factor in classrooms, portraying respectful, inclusive and 

positive climate in schools (Ontario, 2013). School climate can be described as the learning 

place and personal connections established between school and school participants. This 

special ambient carry on the condition that each and every member of the school 

community is considered secured, supported and recognized as part of it. Moreover, the 

development of positive performance and intercommunication contributes to achieve values 

of respect, inclusion, and equality, which is extremely important to prevent inappropriate 

behaviors. To improve and maintain a good climate the community involved in the process 

should work collaboratively; formulate school routines and educational policies. Positive 

school climate involves several features such as, safety, interpersonal relationships, 

teaching and learning, and institutional environment.  

Figure 5 Four essential dimensions of School Climate

  

Taken from NASSP.org 

http://blog.nassp.org/2017/04/05/the-multidimensional-impact-of-school-climate/
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Spittler (2017) mention safety among the dimensions, which is related to the presence of 

bullying. Not directly, since it does not happen deliberately, but a situation is necessary that 

triggers it. Therefore proposes some advice to strengthen security.  Among those that stand 

out: model good behaviors of respect, kindness, empathy every day. Build opportunities for 

dialogue on issues such as gender, religion, race and sexual orientation, to reduce 

differences. Guide the work through a team including the students. Be aware of school and 

country policies.  Another factor that Spittler (2017) mention is a firm base of interpersonal 

relationships, which are the principal element that make students feel part of the school and 

the community. According to this, students have close relationships with adults, people at 

school and among students themselves. Cultivating these ties between students and teachers 

is an essential step in fulfill the academic, social and emotional needs of students, which 

helps to foster a positive school climate. Also, these connections build ideal structure for 

teaching and learning.  Spittler (2017) state that effective teaching reveals the use of 

strategies and techniques specially designed to involve students and bolster up high 

academic achievement through a rigorous curriculum. Besides, enhancing the institutional 

environment can increase feelings of safety and is favorable to improved learning. 

According to the National School Climate Center (2017), the institutional environment 

includes two dimensions of school life: the physical surroundings and the positive 

engagement of students in school. The main aim of a great institutional environment is to 

provide interesting, helpful, and appropriate conditions that welcome all members of it.   

The achievement of building relationships in good shape will be determined by the specific 

role of each member of the educational process, students, parents, staff members, school 

leaders, and all those who are committed to the promotion of this positive climate. Besides, 

it is necessary to center the attention on cultivating proper relationships within students and 

adults, along the school community.  The construction of positive school climate implies 

inclusion and equality as educational values in all perspectives of learning environment. 
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Figure 6 Positive School Climate Checklist 

 

Taken from NeaToday.org 

Values are the heart of these relationships, they are important also because make the 

learning process positive and strong.  Weissbourd, Bouffard, and Jones (2013) state that in 

this climates, people are likely to greet each other at the school entrance or hallways, help 

selflessly in any problematic situation, being part of the other's success; in these 

environment’s values live and breathe. School staff and leaders are concerned to promote 

these values, that is to say, develop moral and social within the school. Helping students 

and young people to think critically and to face problems in social situations, is part of their 

daily work. 

http://neatoday.org/2016/12/05/school-climate/
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In addition, the above mentioned could be linked with the students experiences. School 

staff is concerned to know every student realities and listen to them in the long term. They 

act as role models for students, teaching and reinforcing social values and skills to become 

the identity of students. There is a concern to expand consideration of others' values; 

respect and empathy are essential goals. To ensure that students are considered with all the 

community, not only teachers or managers, but also administrative staff, cleaning staff, 

lunch staff, sports coaches, and other staff; this will contribute to a positive climate. 

Weissbourd, Bouffard, and Jones (2013) suggested a guide to ensure that these values are 

taken from reality to reality. For instance, it is fundamental for social and moral 

development to prioritize the relationship between student and teacher, which is a model for 

the student, that is, a person they observe, respect and learn from them. When young people 

feel appreciated and considerate they are more open to receive and develop activities 

related to values. Some teachers say they have a good relationship with their students, but 

few are really reflective and are interested in knowing the different realities and interests of 

their students.  Moreover, it will be ideal for all school staff to demonstrate proper ethical 

and moral behavior, as adolescents often mimic the behaviors of adults they respect. For 

example, simple routines such as, greeting in the morning or cheering each other up. In 

addition, students need opportunities to practice their skills and know how to use them 

when necessary, either in a time of conflict or solving a problem. Also, it is necessary to 

have opportunities for dialogue and to make them participate in discussions. For example 

role-plays or long-term activities, where students can recognize the importance of respect, 

empathy, and positive climate in the classroom. Furthermore, these activities can include 

English language while promoting the acquisition of the second language, using reading 

activities, research project or writing tasks (Bunch, 2013). Besides, the students themselves 

are agents of change. They are part of the new generations so it is important to motivate 

them to be leaders, to be a fundamental part of the changes of society. Create opportunities 

where they can generate ideas and carry out solutions. Although home is an important part 

of student values development, the school also has an essential role since there are 

occasions for interactions with peers and other adults. 
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According to MINEDUC (2015) the school coexistence or fellowship is the relationship 

that occurs among the members of the school community. This relation brings with new 

learning experiences and new ways of living. Moreover, to have a high-quality education is 

essential to have a school coexistence plan. Thus, as MINEDUC (2015) says in Law 

20.845, it is needed a regulation per each educational institution. Nowadays, those 

regulations should ensure students’ school attendance; preventing all kinds of 

discriminations, including LGBT communities (lesbian, gay, bisexual and transgender); 

respect for both people with special education needs and people with physical impairments; 

accept original peoples and immigrants; create a special program for students with low 

achievement and give the chance to the school community to participate in different 

activities. On the other hand, school coexistence seeks to provide an inclusive democracy. 

This inclusion should include values, respect, caring for others, community’s participation 

and the right atmosphere for an effective learning. Additionally, it should be remembered 

that the school is the first public institution where children and youths are preparing for 

being a citizen. Then, the coexistence helps the students to learn how to behave as a 

civilized society and respect all different ways of thinking. Last but not least, the 

coexistence regulations that are part of every school in this country regulate how the 

students act inside the school community. Furthermore, to achieve higher levels of internal 

cohesion, the community itself should have a framework of action for solving school 

conflicts and foster a good work environment to promote a better learning procedure. 

Besides, according to the Law 20.845 of inclusion, all school regulation must have a 

framework of school coexistence; set rules of behavior; rights and duties of students, 

teacher and other parties concerned; procedures of offences and disciplinary penalties. 

Lastly, it is prohibited any sanction that involves school absences or that impedes a learning 

process. According to UNESCO (2014) school coexistence must be understood as the 

prevention of violence, therefore, it should be part of the human rights. If there is a good 

atmosphere in the educational establishment and inside the classroom, students will learn 

and participate on an appropriate way. Additionally, attention should be paid to bullying, 

which is any form of psychological, verbal or physical mistreatment between students, this 

bullfighting will be repeatedly over a period of time and this can happen both in the 
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classroom and through social networks. According to National School Climate Center 

(2017) it could be an improvement process of the school climate, which is established on a 

cyclical progression described as follow. 

Figure 7 Stages of School Climate Improve Process 

 

Taken form schoolclimate.org 

These five stages preparation, evaluation, understanding the evaluation findings and action 

planning, implementing the action plan and re-evaluation, developed by NSCC (2017), are 

a guides or instruments to support schools comprehension and control these tasks. School 

climate influences each aspect of school life and requires guidance committed to increasing 

their community. Leaders need to initiate by modeling the change in behavior. 

 

 

 

http://www.schoolclimate.org/climate/process.php
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III. METHODOLOGICAL FRAMEWORK 

The following theoretical framework aims to describe the different steps that had to be 

made to apply the proposal about implementing a positive school climate in vulnerable 

schools, exposing the students to outside the classroom activities in order to improve 

students’ learning; the relationship among students, teachers, and school authorities; and 

finally to get a better school environment. This proposal was carried out in Liceo Tecnico 

Profesional Obispo Rafael Lira Infante. In addition, this is a technical high school with a 

gastronomy and hotel industry specialty. Furthermore, this is state-subsidized high school 

which receives 150 students in vulnerable situations. In the first place, to understand the 

problem of the institution, a period of observation was implemented. What is more, a 

checklist was applied to get precise and concrete data (See appendix 11). Base on the 

results, outside the classroom activities were the best option to improve a positive school 

climate. Consequently, those activities are going to be related with the development of the 

English language and the improvement of the school environment. Besides, it must be said 

that learn a new English, makes you be part of a 21st century citizen, and also, students will 

have the opportunity to interact, participate and be part of the community in which the they 

participate. On the other hand, it should be recalled that proposal is being done with 

students in position of vulnerability, that is to say, that to be working with English learning 

and also with activities outside the classroom, will give the learner different tools and better 

opportunities to get a superior job and to take an active role in the society we live in. 

Afterwards, a formal letter which contains the objectives and whole proposal was presented 

to the principal of the school. Then, the proposal had to be presented to the psychologist 

and the social worker of the institution in a formal meeting (both professionals were in 

charge of school discipline program). Moreover, the proposal was shown to the English 

teacher requested by the principal.  
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These were the activities presented to the school staff: 

 

1. Literary corner: This is going to be a specific place in the library, where students 

will have a variety of books for them to read. 

2. Music playlist: The main idea of this task is to have a playlist available for the 

students, with the corresponding lyric of the playlist songs. 

3. Pick your activity: The students will have a series of activities related to grammar, 

vocabulary about different topics, games, word puzzles, among other. This portfolio 

is going to be located in the library. All those activities are going to be available on 

a digital version. 

4. Comic section:  Comics can be used from beginner level to advance level. 

Furthermore, comic strips can tell a complex story in few images. In this activity the 

students will fill in the blanks with appropriate vocabulary, learn grammar in 

context and order the stories according to the images.   

5. Cinema day: Films are an attractive material for students to improve their English 

skills. In this activity the student are going to learn about values, how to be 

responsible, friendship, respect, among others.  

6. Bulletin board: This board will contain the quote of the week, the menu of all this 

activity, relevant information of the school and students’ suggestions. Additionally, 

every member of the school can make use of the bulletin board to share information 

if they want. 

7. International food festival: In this activity the student are going to prepare different 

dishes from English speaking countries. Then, they are going to share the recipes 

with the school community. 

8. YouTube channel: In this activity, students who are really interested in participating 

in the creation of a YouTube channel, will record small capsules of: information 

about the school, school activities, among others.  

9. Singing and dancing festival: The objective of this activity is to promote certain 

values such as respect, empathy, responsibility, among others. The festival will 

provide opportunities to students to participate in an award-winning contest. It will 
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be two categories to participate, singing and dancing. Songs have to be in English, 

and previously revised and approved by the English teacher. 

10. Short story contest: The English Writing Competition allows students to develop 

their creative writing skills, as well as helping them to structure their thoughts and 

build an argument in English. The goal is to create a space in which the students can 

express themselves fluently through written English.  

 

After several meetings, only three activities were authorized (bulletin board, pick your 

activity and short story contest). Moreover, surveys were carried out in order to know the 

students preferences, this survey was applied to 80 students approximately. Furthermore, it 

was used an online platform (Google from) for collecting qualitative data.  

The first activity applied was the bulletin board. After a thorough investigation it was 

concluded that the bulletin board should have the form of a social network, in this case 

Facebook was the most suitable shape to catch the school community attention. The activity 

lasts a month. The second activity applied was the short story contest. In this task all 

students in the school community were invited to participate in the literary contest. The 

activity lasts three weeks and also has a deadline to deliver the task. Finally, the last task 

applied was the pick your activity. This task lasts a month.  

Lastly, a final survey was carried out in order to know the impact of the activities. This 

survey was implemented using Google forms using an iPad. Besides, it was very useful the 

use of this platform because, students were more motivated answering the survey.   
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IV. PROPOSAL 

In order to continue with the analysis of the proposal and the results obtained, it is essential 

to mention and clarify that this project was implemented at the Technical High School 

Obispo Rafael Lira Infante, located in Quilpué. This institution belongs to the Refugio de 

Cristo, counting with 150 students and 14 teachers. Some problems have been observed 

regarding the poor relation and the little respect that the students have for both, the teachers 

and the authorities of the institution. This hinders the school coexistence as well as the 

academic performance of the students, since the absence of an appropriate environment for 

an effective learning. Furthermore, it must be said that both, the school authorities and the 

teachers of the establishment show little interest in the problems of bad coexistence. In 

terms of what was observed, there is not an active plan against the school violence. 

According to the problem of the institution, it is stated a proposal to improve the positive 

school climate. Which consists in provide work files that could be used and modified by 

any teacher of any school context in order to develop the positive school climate and at the 

same time the motivation for English language and in parallel some language skills. The 

materials contain a total of ten worksheets which were previously named in the 

methodological framework of this research. Some of these activities, bulletin board, pick 

your activity and short story contest, were tested in the context of the school defined above. 

A discussion will be held later on what the impact on the school community was. 
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V. DISCUSSION 

According to the observation related to school coexistence, general and specific objectives 

were set to delimit the scope of the investigation. Our general objective was set to increase 

positive school climate between students through activities outside the classroom. And 

then, the specific objectives were set to design learning experiences outside the classroom 

aiming at the improvement of a positive school climate and to promote the use of English 

in a school through a meaningful learning. Then, a proposal was designed to improve the 

school coexistence. Besides, of the total of the activities, three of them were carried out 

during the proposal period. The data will be analyzed according to the cyclical progression 

of improvement process from the school climate de National School Climate Center (2017).  

Categories of analysis 

  

 Preparation, action plan, implementation 

 Development of Language skills and motivation to learn a second language 

 Development of authentic and adapted Materials  

 Evaluation  

 

 

5.1 Bulletin Board 

1. Preparation, action plan, implementation 

In order to achieve the implementation of the bulletin board in the first place, students were 

surveyed to know their former motivation with this type of activity, the results were: 45.8% 

of the total surveyed said they would like to participate in the activity. On the contrary, 

38.6% say they would like to have a bulletin board but not participate in it. Therefore most 

of the universe surveyed would like to have a bulletin board in their school (see appendix 

13). A list of materials was prepared to build the bulletin board, designed from the idea of a 

Facebook profile. The Facebook wall was included to post publications, reactions, 

emoticons, group of friends and news. The plan was that students could participate actively 
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posting on Facebook wall, their opinions and thoughts about the quote of the week. This 

quote was changed every week during the four weeks of activity. Also, relevant 

information from the school was shared and promoted the other activities of the proposal. 

The bulletin board was located in one of the busiest corridors of the school near the 

lunchroom, to attract their attention when they go to their break time. The first day of 

implementation was the most successful, since it was interesting to see for the teachers, 

staff of the school and obviously the students, who approached immediately to ask what it 

was and if they could participate. At this moment the objectives of the activity were 

explained and the students were invited to put their opinions on the Facebook bubbles 

previously installed on the board. At every recess, more than a few students took interest in 

the activity. This scene was observed on several occasions in the following weeks that the 

quotes were changed, with four in total. This can be seen in photos in appendix 6. 

 

2. Development of Language skills and motivation to learn a second language 

During the weeks in which this bulletin board was applied, many students approached to 

the English teachers to ask for grammatical structures or help in the translation of their 

messages. Therefore, a motivation of the students for the use of the English language was 

evident. In addition they were able to learn and practice new vocabulary through an 

interesting activity for them. 

 

3. Development of authentic and adapted Materials  

The design of the mural diary was also an important element that defined the students' 

interest in participating in this activity, since using a known and significant element for 

them allowed them to approach easily. Besides that they were promoting activity with their 

peers, enabling collaborative work. In previous observations in the classroom, Facebook 

was recognized as one of the social networks most used by students and representing a 

great interest for them. 
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4. Evaluation  

At the conclusion of the activity, the survey to know the perceptions of the students was 

applied. The results were as follows: The most chosen alternative was "Yes, I would like to 

have more activities like this bulletin board", chosen by 26.4% of the people, the following 

two, "Yes, I work collaboratively with other classmates of the school" and “Yes, because I 

share great moments with some of my classmates”, are equal to 18.6%. With these data it 

can be observed that most of the students were satisfied with the activity, contributing to 

the school climate of the school. (See appendix 13) In the third and fourth majority we can 

find the collaborative work between peers and learning new vocabulary respectively. 

Finally, after this analysis, it can be said that this activity produces positive changes in the 

school climate in this particular context. It promotes the interaction of the students with 

their peers and teachers, as well as the friendship and learning of English in a friendly and 

meaningful environment. If another establishment wishes to use this activity it should 

consider all these points previously named. 

 

5.2 Short story contest 

 

1.      Preparation, action plan, implementation 

To carry out this task, a survey was achieved in order to know if the students would be 

willing to participate. The questionnaires showed that a 37.8 % of the student would 

participate in the story contest and a 42.7% of the students would not be very sure of being 

part of the activity (see appendix12). On the other hand, to implement this task, a poster 

promoting the activity was created and pasted in some of the school's walls. 

      2.      Development of Language skills and motivation to learn a second language 

Alternatively, this activity is very convenient to develop reading and writing skills because 

students can write using their own time, use different sources, play with their imagination, 

read different stories to get some ideas and to develop their creative writing skills.   
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3.      Evaluation 

Thus, it was expected more students' participation because it was a new activity in the 

school and also there were gifts for the students who participate in the task. Finally, 

anybody participated in this contest and it can be concluded that in school with lower levels 

of English (in terms of language), it is difficult to implement this type of tasks, considering 

that students tend to say that it is impossible to write in a language that they do not 

manage.  But also, students need more opportunities of being exposed to challenging tasks. 

Besides, it is important to make the learners feel that they can achieve anything that they 

propose and if they have any doubt or personal concern, teachers are going to be always for 

them. 

 

5.3 Pick your activity 

1.      Preparation, action plan, implementation 

As it was previously mentioned, to carry out this task, a survey was achieved to know what 

kind of activities the students prefer the most to practice English. 30.1% of the alternatives 

showed that tasks related to vocabulary are the ones that they like the most. Then, reading 

activities got a 27.7% of preference and finally, grammar tasks got a 9.6% of inclination. it 

was created a box with the activities that the students like the most. This box was divided 

into three sections: vocabulary, grammar and reading. Besides, This task was implemented 

out of the classroom. The main idea was that the students could be motivated doing the 

activity but, on a more free and dynamic way because they were not going to have the 

pressure of being in the classroom or being assessed by the teacher.  

2.      Development of Language skills and motivation to learn a second language 

On the other hand, the "pick your activity" proposal was an excellent opportunity to 

develop reading and writing skills in a more attractive way due to, the students will have 

short text to practice reading skills whereby they also will practice writing skills answering 

the question of the text. Moreover, the learners will practice vocabulary doing search word 

puzzles (see appendix 3). 
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3.      Development of authentic and adapted Materials 

Alternatively, all the material used in the box was adapted to the school reality and the level 

of English of the students which in most of the cases were very low. For example: adapted 

texts were used as well as search word puzzle and grammar activities.  

4.      Evaluation 

At the end of a month of implementation, a new survey was applied in order to know the 

effectiveness of the activity. This part of the proposal was positively assessed. 29.7% of the 

students said that they did the activity for pleasure and 27.6% of the students said that they 

like the activity because they did it with their friends. As can be seen, the activity not only 

worked to develop English skills or learn more vocabulary but also, to make the students 

participate with the community and work collaboratively. This activity could be perfectly 

applied in other schools because the box with activities is very attractive and the material or 

activities that box contain could be perfectly modified to any kind of reality or English 

level. 

 

5.4 Literary Corner 

1. Preparation, action plan, implementation 

Another part of the proposal was literary corner. At first, a previous survey was conducted, 

which yielded the following results. When asked, from the following books genres, what is 

your favorite? Science-fiction got 19%, Classic romance novels got 15.3%, Historical 

period got 11.7%, Suspense/horror got 23.4% and finally Action and adventure got 30.7%. 

After these results, the following in the action plan was to create a catalog of a total of 45 

books, separated by gender (see appendix 1), based on existing categorizations, but with 

books chosen considering the interests of students. Unfortunately this activity was not 

implemented in the aforementioned context, due to lack of resources and time. 
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2. Development of Language skills and motivation to learn a second language 

The idea of this activity was to find a specific place in the school library, where students 

will have a diversity of books for them to read and also they can share leisure time among 

them. It offers a space that is inviting them to a world of interesting stories, pictures, 

emotions, outside the classroom.  

3. Development of authentic and adapted Materials  

The idea of this activity is to expose students to books written in English will increase their 

motivation. For that reason, it would be important to use books according to their level and 

interests. After the survey, an online book catalog was created (see appendix 1), which 

contains 45 different books, organized by the genres based on student preferences. 

 

4. Evaluation  

In the final survey, it was possible to observe a great interest on the part of the students in 

this type of activity. 35.6% of students think it would be great to have English books in the 

school. Another 28.8% think that “we need more books in the library to improve our 

reading comprehension”. And finally the 26% would like to have more interesting books in 

the library (see appendix 13).  Therefore, it can be considered that this activity can be 

applied in this context according to the interest of the students. On the other hand, resources 

and materials are really necessary. So it will probably be successful in a school that has a 

bigger budget to invest in authentic material.  
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5.5 Comics Section 

1. Preparation, action plan, implementation 

Also, another of the activities that was not implemented was Comics Section. The main 

idea of this comic section was to create different opportunities for the student to learn 

inside and outside the classroom. This section was planned be placed in the library, in 

where students could learn and at the same time share with their classmates. 

 

2. Development of Language skills and motivation to learn a second language 

In this research, comics are planned to be used to develop reading skills and also higher 

levels of motivation, through the use of visual aids. Comics are useful for almost all levels 

of English. The comics section wanted to improve reading skills, and also motivate students 

to learn a new language through an authentic material. 

 

3. Development of authentic and adapted Materials  

This activity creates opportunities to use authentic and adapted material. As it was stated in 

the theoretical framework by Nunan (1988) through authentic materials, we present 

students with a valuable source of language input, thus students don’t expose only to 

language presented by textbook. In this case input in a more interesting way, not only text, 

but also images.  

 

4. Evaluation  

This activity could not be evaluated; also needs an amount of resources to be carried out. In 

the case of another context that wishes to apply this activity, it should take into account the 

above explained. 
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5.6 YouTube Channel 

1. Preparation, action plan, implementation 

One more activity of this proposal was the creation of a YouTube channel with the purpose 

of share information emulating a News channel. In keeping with the plan, the first action 

was creating the channel, then upload videos recorded or edited by students, and share them 

with the community. 

 

2. Development of Language skills and motivation to learn a second language 

The idea of employing YouTube for language learning is a good way for students to 

internalize with the target language, while simultaneously teaching the targeted content. 

The result for the students is learning without realizing that they were learning. 

 

3. Development of authentic and adapted Materials  

According to what was observed in research, this multimedia resource is one of the most 

used by students to find information, learn things, or just entertain. Therefore it would be 

very interesting for them to be part of it and generate authentic material using their 

knowledge of English. 

 

4. Evaluation  

Expecting to receive a positive and constructive feedback, this contributes to the school 

climate. This activity was not done due to lack of time; however it can be perfectly done in 

other contexts, which have the motivation and the resources to record, edit and upload the 

videos. 

 

 

 

 



 

57 

 

5.7 Music playlist 

 

1.      Preparation, action plan, implementation 

During the observation period, students tended to be constantly listening music in their cell 

phones; this is the reason why that it was created an ideal music playlist. This list of songs 

is available on the internet in an online platform (calameo.com). In this website, all the sons 

have their own respective lyrics. To carry out this activity, surveys were applied to know 

the students preference in terms of music. In the first surveyed the students were asked 

what kind of music they like the most. The most chosen alternative was Pop music which 

got 42.2% of preferences. Then, Hip-Hop got 24.1% of inclination and reggae obtained 

18.1% (see appendix 12).  

 

2.      Development of Language skills and motivation to learn a second language 

This activity would have been an excellent opportunity to develop reading and speaking 

skills in a more didactic way. Moreover, learners are going to work with song that they like, 

they are going to be more motivated and familiarized with the activities.  Students not only 

will improve their pronunciation and fluency but also they will improve their reading skill 

because they are going to have the lyrics to read.  

 

3.      Development of authentic and adapted Materials 

On the other hand, this activity gives a great opportunity of being working with authentic 

materials. As it can be seen in the theoretical framework, working with this kind of material 

will give the learner the chance of being working with real and authentic language.   

 

4.      Evaluation 

This activity was not carried out, because of the lack of time and resources of the school. 

This task could be perfectly done in others institutions. Moreover they can use the lyrics 

that were made for this proposal.  
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5.8 Cinema day  

 

1.      Preparation, action plan, implementation 

The idea of this part of the proposal was to promote values and positive thoughts throw 

different movies (see appendix 5). As the school where the activity could have been 

probably implemented has some problems with the positive school climate, this activity fits 

perfectly in this environment. This part of the proposal could have been done two or three 

times during the semester. In addition, as the tasks are activities outside the classroom, 

films could have been projected in the library or in any room which gets the necessary tools 

to perform the activity.   

 

2.      Development of Language skills and motivation to learn a second language 

On the other hand, this activity will be very useful to develop the four English skills 

(listening, reading, speaking and writing) because the students not only are going to watch 

and listen the movie but also, they are going to read the scrip of the movie and they will 

write answers of the task. In the case that the students have some doubts there is always 

going to be a teacher near them.  

 

3.      Development of authentic and adapted Materials 

It should be considered that movies are part of authentic materials which is of great 

importance due to the students are exposed to real English. In this activity a part of being 

working with films the teacher is going to adapt the activity for the students develop the 

task. For example: the teacher is going to pick part of the scrip and he or she is going to ask 

the students questions related to values, respect, love, among others.  

 

4.      Evaluation 

Cinema Day was one of the activities that were part of the proposal but, unfortunately, it 

could not be applied because there was not enough time and to resources to implement the 

task.  
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5.9 International food festival 

 

1.      Preparation, action plan, implementation 

To implement an international food festival, it needs to specify the place where the activity 

is going to take place, verify if the room has enough space to perform the task and define 

what kind of food and dishes the students are going to show to the school community. it 

must be informed that all the dishes that the students are going to present must come from 

English speaking countries.  

 

2.      Development of Language skills and motivation to learn a second language 

This activity is going to promote the development of speaking and listening skills because 

the students not only are going to show some typical dishes but also they are going to 

explain to their classmates and the school community what are the main ingredients of the 

meal that they are showing and where do the dishes come from. Moreover, listening and 

speaking are related because in the activity some students are going to expose and others 

who receive information.  

 

3.      Development of authentic and adapted Materials 

In this case, the students are going to work with authentic materials which are the recipes 

that they will use to cook the typical dishes. This authentic material not only works to 

prepare the dishes but also to learn more vocabulary, in this case vocabulary about food.  

 

4.      Evaluation 

This activity was not carried out, because of the lack of time and resources of the school. 

This task could be perfectly done in others institutions which have space, time and 

resources.  
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5.10 Singing and dancing festival 

1.      Preparation, action plan, implementation. 

To achieve a singing and dancing festival, it should be taken into account the promotion of 

the event among the different members of the school community. Furthermore, the rules of 

the contest must be announced in order to make the students organize their performances 

based on the rules of the competition. Moreover, It should be considered where the event is 

going to take place and also if the school has the necessary equipment to implement the 

activity. 

 

2.      Development of Language skills and motivation to learn a second language 

This activity allows the development of listening and speaking skills due to the songs that 

the students are going to sing must be in English as well as the music that the students are 

going to dance. On the other hand, the students are going to develop those skills in a more 

dynamic way and at the same time on a more unconscious form because the students are 

not going to have the pressure of being assessed or being inside of the classroom.   

 

3.      Development of authentic and adapted Materials 

Undoubtedly, students are going to work with authentic materials due to the song that they 

are going to use to participate in this task must be in English. As it was set in the theoretical 

framework this type of material was not designed to be used for academic purposes 

 

4.      Evaluation 

This activity it was not carried out in this proposal because of the lack of time and 

resources. This activity could be implemented in school where the students are highly 

motivated to participate in activities that are out the time of classes. On the other hand, in 

school with positive school climate problems, it could be a bit difficult to implement the 

activity but students deserve the opportunity to be exposed to other types of activities. 
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Lastly, an important part of this investigation was the relationship that students have with 

their teachers and the school authorities. Firstly, surveys were carried out in order to know 

the students' perception about their teacher and the authorities. The first survey to be 

implemented was at the beginning of the observation and the results were the following: 

47.6% of the students said that they have a good relationship with some teachers and 38.6% 

of the students stated that they have got excellent rapport with all of their teachers and just 

a 20.7% of the students claimed that there are not good relation among them (see appendix 

12). After that, it can be concluded that students have a great perception of their teachers. 

Furthermore, there is a contradiction between how the students perceive their teachers, and 

how the learners act inside the classroom. Some of the students have inappropriate behavior 

which impedes the efficient functioning of the class. On the contrary, students have a 

negative perception about the authorities of the school. A 58.5 % of them stated that they 

do not care about the authorities and a 34.1% of the students claimed that they do not 

respect them (see appendix 12). In both surveys, during the observation, and after the 

observation the results were the same. In the school, there is no respect for the authorities. 

Besides, sometimes the school staff do not respect the students either, generating awkward 

situations which sometimes were a bit violent. To conclude, with all this gathering 

information, it can be inferred that even when students tend to say that they respect their 

teacher, in the classroom this respect does not exist. Furthermore, teachers do not do any 

kind of action to improve those situations. In the same way, the authorities tend to make the 

students under control but, most of the time the students insult them very aggressively.  The 

last thing to mention, as observed, with the activities implemented was an improvement in 

the school climate among the students. To improve the other relationships would be ideal, 

generate more opportunities for activities where everyone can share, give opportunities for 

dialogue and exchange of opinions, to build an ideal learning environment. 
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VI. CONCLUSION 

It is undeniable how important a positive school climate is to have an appropriate 

environment inside of the school. That is the reason why this proposal aims to improve the 

school coexistence through activities outside the classroom. To implement this project, a 

period of observation was carried out in order to know what the factors that affect a school 

climate were. On the other hand, as the period of intervention ended, it could be said that 

there is an improvement in the school climate because students were predisposed to 

participate in two of the three activities of the proposal. Alternatively, the students were 

very receptive with the project and the different steps that were carried out in the whole 

process. For instance, they actively cooperated with the process of filling out the surveys, 

the use of an iPad was highly attractive for them. Furthermore, it could be said that it was 

the first time that the students were exposed to this type tasks. According to the objectives 

of the proposal, the first one which aimed to design learning experiences outside the 

classroom, improving the school coexistence, obtained positive results, because the 

students collaborate on a positive form, they respected each other and also they tried to do 

the activity even when it was a bit challenging. Alternatively, the second objective which 

aimed to improve both the motivation to learn English and to improve the school climate 

also obtained positive results. Consequently, the students complete the task required by the 

teachers, they looked for vocabulary to participate in the bulletin board, the learners 

completed the task from the "pick your activity" box and also, they worked side by side to 

finish the exercises.  In addition, before to implement the proposal, there were some 

problems to carry out this project. Firstly, the proposal was not authorized by the 

authorities of the school because they feared a negative reaction by the students but later, 

after several meetings, the principal of the institution approved three activities the bulletin 

board, pick your activity, and the short story contest. Secondly, part of the school staff 

refused to participate in the project. For example, at the beginning, one of the activities was 

going to take place into the library but, the librarian declined the possibility to carry out the 

activity in the library because the students could destroy the books in her absence. 

Additionally, even when some teachers were called to participate in the bulletin board, they 
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did not participate in the task. In fact, it must be said that this proposal can be put into 

practice in any other instance or institution if they seek for the improvement of the positive 

school climate. Last but not least, it has to be stated that this investigation not only wanted 

to create more outside the classroom activities but also it looked for demonstrating that all 

members of the school community can do the same type of activities thinking about the 

school and student’s needs. In addition, this proposal also aims to develop English skills in 

a more dynamic and motivated way.  
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APPENDIX 

Appendix 1: Calameo Book catalogue 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://es.calameo.com/read/00523105982827de80b07
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Appendix 2: Calameo lyrics cataloge  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://es.calameo.com/read/00523105980a35572fa9f
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Appendix 3: Pick your activity implementation evidence 
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Pick your activities example 
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Make a group of 4. Then, talk about various 

topics for 30 seconds using past simple tense. 

Later, one student keeps the time in each group. 

Then, take it turns to roll the dice and move the 

counter along the board. When you land on a 

square, talk about the topic on the square in the 

past simple tense for 30 seconds, without 

stopping. 
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Appendix 4: Comic activities example 
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Appendix 5: Example of movie activity 

Adapted from Corcuera, and Ledesma (2013). Protagonista de mi vida. 

 

 

 

 

https://docs.google.com/presentation/d/1_qgxZK4rw7Tt2W2K1SKK5vg1W5MvVDWDJ2muZsDyMTc/edit?usp=sharing
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Appendix 6: Bulletin Board implementation evidence 
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Appendix 7: International food festival planning.  

This is a planning of action, already set in another context. Taken from 

businesswales.gov.wales

 

https://businesswales.gov.wales/foodanddrink/sites/fooddrink/files/WG2884%20Festivals%20Toolkit%20ENG%2027.7.2016.pdf
https://businesswales.gov.wales/foodanddrink/sites/fooddrink/files/WG2884%20Festivals%20Toolkit%20ENG%2027.7.2016.pdf
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Poster of the activity 

 

 

Appendix 8: YouTube Channel 

 

 

https://www.youtube.com/channel/UCxxWcjSNQz2wjqnhdMT7OaQ
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Appendix 9: Singing and dancing festival planning. This is a planning of action, 

already set in another context. Taken from cdss.org 

 

http://cdss.org/swroc/wp-content/uploads/2014/10/7-Working-on-Weekends.pdf
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Poster of the activity 
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Appendix 10: Short story contest planning. This is a planning of action, already set in 

another context.  Taken from ncfca.org 

 

http://www.ncfca.org/wp-content/uploads/affiliate-resources/Short_Story_Rules.pdf
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Poster of the activity 

 

 

Appendix 11: Observation checklist 

Statements Yes/No 

Respect among students   

Respect for authorities   

Presence of bullying   

Drugs problems    

High level of attendance   

Collaborative work among teachers   

Students commitment with their studies    

Students punctuality    

Multidisciplinary team   

Government support (JUNAEB)   
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Appendix 12: Surveys to students before to apply the activities 
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Appendix 13: Surveys to students after to apply the activities 
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Appendix 14: Letter to request implementation of the proposal 

 

 
 

 

 


