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Abstract: Service+Learning (S+L) is an active teaching methodology that enables students to partici-
pate in their teaching and learning process, being guided by the teacher. This methodology allows the
student to show all the skills, abilities, tools and theoretical-practical knowledge since they are placed
at the service of the community partner, which in the case of pedagogies translates into pedagogical
practice centers. This transfer must be guided and mediated by the teacher, allowing to provide
a response to the requirements of the practice center through the “S+L Booklet”, developed as a
methodological proposal for the intermediate practice subject of the Universidad de Las Américas
Physical Education Pedagogy career. This instrument takes 15 weeks of weekly development with
the proposal, adjustment, development-implementation, monitoring, evaluation and feedback by the
students and the teacher of the subject.

Keywords: social education; educational interventions; teacher training; active methodologies
university

1. Introduction

Currently, in Latin America, there are high rates of inequality and inequity at the
socioeconomic level, which is demonstrated by the disparities in the opportunities to access
high-quality education [1]. In this context, education, through educational centers, allows
the formation, analysis and reflection of social responsibility [2]. Universities contribute
to civic education, social training [3,4] and social justice so that professional training
protects teaching strategies that foster their commitment to the community and citizen
responsibility [5].

One way in which universities contribute to society is through university social re-
sponsibility [6], contributing to the development of the Sustainable Development Goals [7]
from the academy. In this sense, Service+Learning (S+L) is an active teaching methodology
that allows the university student to connect with society through collaboration networks.
It has been based on the constructivist trend, which includes experimental learning, trans-
formative learning, critical theories and historic-cultural theories [8], thus, evidencing
the transfer of the learning acquired in their university education for the development of
service towards the real need of their community [9]. The S+L, from the Latin American
Center for Learning and Solidarity Service (CLAYSS), is defined based on three fundamen-
tal features: (a) it is a solitary service destined to attend to the real and latent needs of a
particular community; (b) the service is carried out by the students; and (c) its planning
allows the integration of the curricular content of learning and research [10]. This way,
the S+L establishes an opportunity to develop strategic thinking in a real scenario, being
a project that allows the transformation of reality, presenting itself as a challenge for the
student body, since it allows the conjugation of personal and community interests based on
their requirements [11], highlighting positive perceptions of students for the strengthening
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of generic skills such as ethics, appreciation of diversity, teamwork, and the moral, values,
attitudinal and social dimension [12].

Under this logic, the S+L allows the participation of students in a projective manner,
intervening in phases of decision making in relevant situations of the process, and at the
same time considering the support and active participation of citizens [13]. This pedagogical
model positively evidences the comprehensive training of university students, from teacher
training and community service [14], which can even favor labor terms [15,16]. At the same
time, it allows the value reinforcement taking into account the high practical educational
development with real experiences, which enables the connection of the student body with
the community. Throughout the project, this allows the student to reflect on the lived
experience of practical experience and collaborative work, where the pedagogical and
social dimensions of training interact [17].

Through training focused on community collaboration, it has been shown that it
can also provide the skills and experiences that allow professionals to have employment
advantages.

2. Methods and Context

The Educational Model of the Universidad de Las Americas (UDLA) establishes
four dimensions that guide and contextualize the educational work of the Institution.
Additionally, within the context of its Institutional Values, the formation of individual and
social identity is promoted through Professional Ethics, Community Commitment and
Citizen Responsibility [18]. In this way, during the initial teacher training, the students
of Pedagogy in Physical Education (in Spanish PEF), through their initial, intermediate,
and professional practical training subjects in school contexts [19], can demonstrate these
Institutional Values, generating a unification between teaching and the Area of Community
Engagement (in Spanish VcM) under the Policy of said unit [20]. In 2020, this methodology
was established as an act of connecting teaching actions with the community (Figure 1).

Figure 1. University–Community Partner relationship model. (Authors’ creation).

Development of Teaching Skills through the Service+Learning Methodology

The teacher training process for universities is a great challenge. In addition to having
a limited time, it must respond to the various appropriate standards for the country’s
development [21,22]. Due to the foregoing, the institutional reflective process can begin
with the question: How to decide the importance of one competency compared to others?
This answer cannot be standardized since the selection of said competencies will depend
on the various demands of society [23], making the decisions of the curricular design of
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the careers more complex. In this way, the divergence in professional training in education
is evidenced in the existing dissimilarity in teaching standards at the international level,
where fluctuation is observed in numbers as well as their characteristics [24]. In the case of
Chile, during the year 2021, the standards of teacher training have been updated, which
captures the substantive elements of the pedagogical action and does not have a prescriptive
function on the teaching action, but rather provides criteria for the exercise of teachers
in a contextualized way [25]. In the Chilean case, it is the Ministry of Education that,
in order to guarantee the quality of higher education, has implemented an evaluation
system in such a way that only the universities that achieve said accreditation will be able
to impart pedagogy careers [26]. Within this complex system, to guarantee the quality
of Initial Teacher Training (in Spanish FID), the Ministry of Education has implemented
the so-called “Standards of the Teaching Profession”, which includes pedagogical and
disciplinary knowledge for different academic subjects, including Physical Education and
Health [25]. These standards demand complex skills such as demonstrating investigative,
communication and critical thinking skills.

The international literature has collected experiences in which students in training as
practicing teachers declare a low perception of their abilities [27,28], which reinforces the
need for higher education institutions to guarantee strategies that allow paying tribute to
the demands of the school context.

Based on the aforementioned, the literature has widely confirmed the contribution to
training provided by the S+L methodology, among which those associated with social skills
and attitudes stand out [29]; additionally, it contributes to professional identity, strengthen-
ing metacognitive dimensions [30] and improving the “effective personality” [31]. Likewise,
the increased motivation, participation in physical activity, the feeling of belonging and
personal achievement such as confidence [32–34] also promotes teaching competence by
applying motor and expressive games [35]. In addition, Ruiz-Montero et al. [36] have
detected a clear contribution to learning, pedagogical value, professional development and
the opinion of students in training.

However, despite the benefits declared by the literature, these are not inherently de-
veloped, given that records have been found where students show difficulties in acquiring
knowledge after applying the S+L methodology [37], which can be explained by the lack of
specific training of teachers to implement the methodology [38].

Finally, it is worth mentioning that the methodology receives a variety of denomina-
tions, among which ApS, AS, and A-S (in Spanish) stand out, among others, for which
reason, the National Service-Learning Network Chile (in Spanish REASE) has determined
the use of the abbreviation of S+L (in Spanish A+S) [39], with the latter denomination being
the one used in the development of the following proposal.

3. Proposal Model
3.1. “S+L PEF Booklet” for Methodological Support

In accordance with the guidelines issued by the Curriculum Management Department
(in Spanish DGC) and the UDLA PEP Policy, the S+L Methodology is integrated into the Uni-
versity as an active methodology proposal [40], generating integrated dialogical processes
between students, teachers, community partners (educational establishments/schools) and
the University (UDLA).

For the unification of didactic strategies to guarantee a homogeneous training process
between the different sections and guarantee the processes of methodological regularity,
the “S+L PEF Booklet” was created as a flexible instrument that allows accompanying both
teachers and students in the process of gathering information, and design and evaluation
of the projects carried out with the community. Although it has a role of homogenizing the
learning experiences of the students, it allows attending to the particularities of each context
in which projects are developed, either in students in vocational training or technicians who
wish to develop professional skills with respect to the demands of the communities [41].
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The “S+L PEF Booklet” was designed considering the proposal of the Manual for
solidary teachers and students [10] and the guidelines of Zerbikas [42], which, along with
generating strategies to contribute to the community, aim to strengthen the investigative
skills of documentary sources, gathering information on territorial needs from both qual-
itative and quantitative tools, data analysis and interpretation and impact assessment
(Figure 2).

Figure 2. Activities considered for the development of this proposal (Authors’ creation).

Moreover, the proposal aims to contribute to the process of Initial Teacher Training
(in Spanish FID) with the development of research skills [43] as well as reflection [44,45],
which are emphasized at different milestones throughout the suggested process (Table 1).

Table 1. Development of skills by students.

Contribution to Investigative Skills Development of Reflection

Activity Week(s) Activity Week(s)

Design, validation and
application of instruments

for the collection of
information

2-3-6-9-14 Reflection on the community
partner 6

Analysis and interpretation
of information

4-10-14
Reflection on the own proposal 9

Reflection on the process (closing) 15
Source: Own elaboration.

3.2. Proposal Development

The created document constitutes a concrete pedagogical resource for the application
of S+L in a university context that takes for granted the knowledge of the teacher that
accompanies the student. In this way, it focuses on accentuating investigative and reflective
skills.

For this purpose, the designed plan grants specific sessions to promote the skills of
what to do as a teacher [45] without neglecting the linked training purpose of unifying
the acquisition of knowledge and its application in real contexts available to society. The
booklet is made up of a total of 15 weeks of work, which allow the accompaniment of
the processes of intermediate and/or professional pedagogical practices that have a total
of 18 sessions per semester (Appendix A). The S+L methodology is used since it allows
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responding to the real situations of the communities and adjusting to new requirements,
proposals or emerging demands from the Community Partner. The proposal is designed
so that it can be implemented weekly during autonomous work hours, with synchronous
instances for feedback. The weeks are: Week 1 Organization and formation of work teams;
Week 2 Community Partner Interview; Week 3 Interview (and transcript) with the Com-
munity Partner and Contextual Diagnosis; Week 4 Analysis of interview and institutional
documents; Week 5 Presentation of the information to the educational community; Week
6 Intervention design; Weeks 7 and 8 Project implementation; Week 9 Intervention Eval-
uation; Week 10 Presentation of results and feedback; Week 11 Intervention adjustment;
Weeks 12 and 13 Intervention; Week 14 Evaluation, analysis of results and analysis for the
projection of the intervention; Week 15 Final presentation of service-learning methodology
intervention. The weeks are organized in such a way that the student receives a guarantee
of methodological progressiveness (Table 2).

Table 2. Scheme of work for the development of the S+L methodology.

Stage Weeks Purpose

Organization of the team for collaborative work
and identification of the community partner 1,2,3,4,5

Organize and distribute responsibilities among
team members and recognize the context and

needs of the educational community

Design and implementation of project proposal 6,7,8 Intervention project design validated by the
community partner and its application.

Evaluation and presentation of results of the first
intervention to the community partner, along with

their feedback
9,10 Evaluation process and presentation of results to

the community partner for subsequent feedback

First Proposal Adjustment and Reapply Proposal 11,12,13 Adjustment of the intervention, which is generated
from the feedback of the community partner

Evaluation and analysis of results 14 Application of final evaluation of the project and
subsequent analysis

Project presentation 15 Presentation of project, results, and evidence of the
process

(Authors’ creation).

3.3. Task Description and Discussion
3.3.1. Week 1–Team Organization and Work Team Formation

This first week of work consists of the organization of the teams for the development
of the methodology. Teamwork by affinity was proposed because collaborative work allows
social integration, invitation to dialogue and reflection for problem resolution [46–48]. In
this way, the organization of each team is by affinity because there are already friendship
ties and better functioning and efficiency of the workgroup [49,50]. Learning is based on
the use of collaborative resources since this contributes to enriching experiences for their
performance in the world of work [51]

3.3.2. Week 2–Community Partner Interview

Once the work teams have been formed, the next step is to conduct an interview with
the community partner. The community partner is a community, public, private or social
organization that is part of the S+L process, which allows the student to connect with their
reality through collaboration and communication [52–54]. On this occasion, in the case of
Physical Education, the community partners are primary (basic) or secondary (middle)
educational institutions. Before the students make contact for the development of the
interview, the tutor or guide teacher will be the one who establishes the first links or ap-
proaches the community partner for the development of the methodology as a collaborative
work proposal. Once this management has been carried out by the teacher tutor or guide,
all the actors (student, teacher tutor or guide and community partner) meet to develop
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a proposal that allows them to respond to a real need or requirement of the community
partner that may be developed from the work of Physical Education. This action constitutes
an instance of learning in which university students approach the territorial demands of the
community, thus generating an approximation to the professional and labor context [55].
In addition, this interview must be recorded with prior authorization from the community
partner or their representative for the development of Week 3.

3.3.3. Week 3–Community Partner Interview and Transcript and Contextual Assessment

Once the interview corresponding to “Week 2” has been carried out, the students
proceed to make the transcript of the interview carried out in the previous work week.
In that week, the interview was considered a resource for collecting information because
it is a flexible, dynamic process and deepens the dialogue with the interviewee [56,57].
Similarly, the contextual diagnosis allows the reproduction of a real sociocultural context,
which allows a better understanding of the student for the diagnosis [58]. Because the
observation is relevant within the process, in this way, it is a fundamental part of the lifting
of a diagnosis [59].

3.3.4. Week 4–Analysis of the Interview and Institutional Documents

Once the transcription is done, the work team made up of undergraduate students and
guided by their tutor professor, perform an analysis of the interview and, at the same time,
consult institutional documents (from the educational institution and higher education
institution), databases, books or literature corresponding to the topic, for the confirmation
of the “Contextual Diagnosis” by the student body and the tutor or guide teacher, to then be
presented to the community partner. In this week, the analysis of institutional documents
is essential to better understand the analysis of the interview since these documents con-
tain relevant information on the educational project, curriculum, internal regime, among
others [60], which allow the student to optimally interpret the educational reality from a
critical and reflective point of view, for the acquisition of intellectual autonomy [61].

3.3.5. Week 5–Presentation of the Information to the Educational Community
(Community Partner)

Once the interview and the institutional documents have been analyzed for a better in-
terpretation of the educational and social reality, a report of the proposal for the S+L is then
developed. The ability to synthesize information must be progressively developed with
different methodologies. In this sense, this methodology contributes to this purpose [62].
In the first instance, it can be an approximation for a possible solution and, in this way,
respond to the need raised by the community partner. By understanding the relevance
and importance of this figure, this proposal may be modified if the educational institution
considers it pertinent.

3.3.6. Week 6–Intervention Design

Once the proposal has been presented, and if there are any suggestions, the changes
requested by the community partner are taken into consideration, and the intervention
is designed. This intervention is based on the steps indicated above and is supported
through the curriculum that is part of teacher training to respond to the requirements of the
community partner. In this way, the space guaranteed by S+L can even be an opportunity
for the professional in training to meet global demands [63].

3.3.7. Weeks 7 and 8–Project Implementation

Under this proposal and understanding the particular characteristics of the require-
ments of the community partners, the implementation of the intervention is proposed in
weeks 7 and 8. However, according to the problems raised by the community partner,
the duration of the intervention contained in the proposal may have a variable duration
of hours, weeks or months. Furthermore, it should be considered that the service devel-
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oped through the S+L can generate frustration in the student body, for example, due to
very high expectations of the impact of their activity. For this reason, the proposal is a
contribution since the interaction with the community is briefly, in this way, it is expected
that the student body will generate limited actions with a high sense of effectiveness.
Given all the information obtained during the process, it would avoid the development of
counterproductive emotions in the training process [64].

3.3.8. Week 9–Intervention Evaluation

At week 9, it is proposed to evaluate and possibly rethink the intervention. For this, a
formative evaluation is carried out, which will allow the student to carry out a metacogni-
tive process regarding the proposal. To complete this week’s activities, the student (guided
by the teacher) must collect information using a qualitative and/or quantitative technique.
This evaluation focuses on the principles of shared formative evaluation, where the student
body maintains an active role in this process. In this sense, Fernandez-Garcimartin [65]
detected that the perception of teachers and students is positive in this system.

3.3.9. Week 10–Presentation of Results and Feedback

This week constitutes a feedback space for the student, who must present the results
obtained from week 9. Both the professor of the subject and the community partner will be
part of it, which will allow objective feedback on the state of progress and impact generated
by the intervention. The channels of communication between students in university training
with the community are considered relevant in order to avoid a lack of coordination and to
allow an interactive process to be maintained with the community [66].

3.3.10. Week 11–Intervention Adjustment

In week 11, by collecting the observations of the processes developed in previous
weeks, the student is guided to make an adjustment to their proposal based on the eval-
uation of week 9, as well as from the feedback obtained in week 10 from the partner,
community and teacher of the subject. The adjustments made by the student body favor
the feedback of their proposals based on the theoretical-practical elements developed by
the subjects, enhancing the reflective component [67].

3.3.11. Week 12 and 13–Intervention

During weeks 12 and 13, students proceed in a timely manner to the development of
activities according to the adjustments considered in the educational institution.

3.3.12. Week 14–Evaluation, Analysis of Results, Analysis for the Projection of
the Intervention

The activities proposed for this week are the evaluation of the intervention of the direct
and indirect beneficiaries by the community partner. Then, the analysis and interpretation
of the results are carried out, and finally, the analysis for the projection of the intervention.
During this week, the student must propose or create evaluation instruments to collect
information about the intervention carried out by the community partner, the direct and
indirect participants or beneficiaries of the intervention, and the teacher who guided the
process, implemented through the active methodology of the S+L. These instruments
must take into consideration gathering information on the degree of contribution of your
proposal (community partner), satisfaction (beneficiaries) and process (guide teacher). In
this way, the results obtained will allow the assessment of the qualities of the proposal,
related to the theoretical and methodological support, and the intervention carried out [68].

3.3.13. Week 15–Final Presentation of Service-Learning Methodology Intervention

Finally, this week the students will make the final presentation of their proposal,
in which they must highlight the reflective and projective processes developed in their
training and reinforced through the intervention and application of the proposal.
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3.3.14. Practical Applications

The curricular proposal developed constitutes an active learning methodology that
develops learning based on the demands of citizens, which allows for strengthening the
high-quality initial teacher training [69]. This instance allows the future professional to ex-
perience the educational reality, a place where it will be developed in the future [70]. In this
way, the instrument created allows the development of an S+L project in an undergraduate
university context, and as it has been built with the development of generic skills in mind,
it can be applied to various subjects.

Regarding its extension, 15 weeks have been considered (an academic semester)
for the systematic development of a project that allows students to make available the
competencies and skills acquired in their training process, such as reflective thinking,
investigation and communication abilities and management for the implementation of
actions in the community, to educational institutions.

Literature evidence proposals and guidelines for the development of University
Service-Learning projects with a solidarity component allowing children and adolescents
to integrate at a social, educational, school and political level, having a broader view such
as University Social Responsibility [4]. Although it is a specific instrument, it also allows
its adaptation according to the particular characteristics of the community partners, which,
in the case of teacher training, corresponds to primary, secondary or special educational
institutions.

3.3.15. Future Lines of Research

Considering that the active learning methodology S+L allows the student to collaborate
with the educational community, it is suggested in future research, together with the
application of the booklet, that evaluative processes be incorporated to allow evidence of
the potential impacts that may occur in the educational communities and in university
students, whether on a physical, social, educational and/or emotional level. Since it is an
S+L experience or project, it can vary and thus, contribute to the development of significant
learning.

3.3.16. Strengths and Limitations

The strength of this proposal lies in the creation of a weekly work route evidenced
through the booklet. This work route, which is mediated by the teacher and supported by
the community partner, allows the strengthening of tools, skills and abilities inherent in
the initial teacher training process from the unique perspective of the socio-educational
reality that allows the student to interpret during the process. One of the limitations
is that an intervention requested by the community partner could have a duration of
60 min, one or several weeks and even one or several months; however, this proposal
is structured for the accompaniment of 15 weeks of work with a minimum duration of
60 min. Another limitation of the booklet is that, although it could allow the acquisition
and strengthening of skills, competencies and learning tools, these must be deepened in
a theoretical and complementary way at the time of the proposal, which could translate
into extra chronological hours, that were not initially considered in the teacher training
programs. However, if this methodology is implemented in a second opportunity again by
the students, times in the work weeks could be reduced to direct theoretical foundation
time to other weeks of the proposal.

4. Conclusions

The S+L methodology has a great potential which, under a critical and transformative
vision of education, allows the student to connect with the real problems in a territory,
and in order to attend to them, the students must transfer all their knowledge and skills
acquired throughout their training process.

The S+L is an active learning methodology that allows students to transfer the tools,
attitudes and knowledge acquired throughout their initial training to real situations in their
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community; in this way, the community partner raises the problem, and the teacher guides
a possible solution to the particular situation presented by the community.

Regarding the usefulness of this booklet, it constitutes a concrete and flexible tool that
can guarantee methodological rigor and develop skills typical of teacher training, such
as collaborative work, investigative ability and critical thinking, to meet the demands of
community partners that under this logic represents the educational establishments.

With the implementation of this pedagogical resource, it is expected to protect the
leading role of the student in this process, allowing them to reflect, correct and evaluate
their progress individually or in groups, taking into consideration the flexibility of the
environment or community where the service is developed.
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Appendix A. “S+L PEF Booklet”

Appendix (Authors’ creation).
“S+L PEF Booklet” for methodological support (Authors’ creation).

Gantt Chart (Overview).

Week 1 Week 2 Week 3 Week 4

Team organization Interview design
Interview with 1 key

actor; Contextual
diagnosis

Data analysis
(qualitative)

Week 5 Week 6 Week 7 Week 8

Report presentation
to the educational

community

Intervention design;
Educational
community
validation

Intervention
application

Intervention
application

Week 9 Week 10 Week 11 Week 12

Intervention
evaluation

Results presentation;
Feedback from

teacher guide and
tutor

Adjustments to
intervention

Intervention
application 2

Week 13 Week 14 Week 15

Intervention
application 2

Analysis of results;
Evaluation; Analysis
for the projection of

the intervention

Final presentation
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Week 1 — Team organization and work team formation.

Member Name Responsibility in the Group Strengths

Member Name Responsibility in the Group Weaknesses

For the correct functioning of the group, a list of group normative tasks will be es-
tablished. These tasks can be behavioral, attitudinal and even related to responsibility.
Subsequently, it will be transferred to a co-evaluation instrument.

Criteria Collaborative Work Rules

e.g., proactivity
In all the meetings, each member must present a new

proposal to improve the pedagogical proposal.

Regarding work schedules, the project will require at least three hours of weekly
collaborative work, most of which must be synchronous, for which it is requested that the
days and hours assigned to said work be transparent and reach agreements.

Days Hours or Minutes of Work.

Reading associated with the week: in-depth interviews, guide and guidelines for
development.

Link: https://oei.org.ar/ibertic/evaluacion/pdfs/ibertic_guia_entrevistas.pdf (ac-
cessed on 6 March 2021).

Reading summary box.

Idea Force
(What Is the Function of an Interview?)

(between 200 and 250 Words)
Abstract graphic design (can be mind map, infographic)

Week 2—Community Partner Interview (representative)
Week 2 raises the development of an interview with a key agent. For the correct

development of this interview, it is necessary to:

1. Design the interview questions based on the proposed project.
2. Design a self-reported instrument on the quality of the interview procedure.
3. Validate the interview with an academic from the School.
4. Attach the interview to the document, including results.

https://oei.org.ar/ibertic/evaluacion/pdfs/ibertic_guia_entrevistas.pdf
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1. Design of interview criteria.

Criterion Justification

Brainstorming the design of an interview question.

Questions
What Criteria Does It

Respond to?
Justification

It is expected that based on the reading of the previous week, a checklist will be
created, including indicators that guarantee a correct interview.

Indicator Accomplished Not Accomplished
Ex. Presents the objective of

the interview

Week 3—Community Partner Interview and Transcript and Contextual Assessment
Week 3 consists of the interview with the key actor and the contextual diagnosis. In

this sense, the tasks to be carried out are:

- Apply validated interview;
- Interview transcript;
- Collection of relevant institutional documentation;
- Improvement Plan;
- Institutional Educational Project;
- Institutional Coexistence Manual.

As an ethical action, the transcript must be validated and approved by the interviewee
to avoid misinterpretation. For this purpose, once the interview is transcribed, validation
by the interviewee must be requested, which must be supported by an email attached to
this document by means of a screenshot.

Week 4—Analysis of the interview and institutional documents
Week 4 consists of the processing of the interview and the analysis of the institutional

documents.
For the analysis of the interview, segments of the interview showing relevant infor-

mation regarding the project to be developed and the reality of the school context must
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be extracted. The analysis should be completed for each question the group makes. The
following will be required:

- Extract segment;
- Criteria selection;
- Interpretation.

Regarding the analysis of the institutional documents, these must be attached to this
document, as well as a summary where the key elements of each institutional document
are extracted in order to answer the following questions. Finally, the answers must also be
sent in a video of a maximum duration of 5 min per group:

- According to the improvement plan

• What area does the school seek to improve?
• What proposals are put forward?
• How will the project collaborate with it?

- According to internal regulations

• What type of internal regulation element can help or hinder the development of
the project?

• What consideration should the project include to collaborate with the internal
regulations?

- Institutional educational project

• Based on the institutional educational project, how would you define the school?
• How should the project be adjusted to collaborate with the institutional educa-

tional project?

Recommended reading:
Robles, B. (2011). La entrevista en profundidad: una técnica útil dentro del campo

antropofísico. Cuicuilco, 18(52), 39–49. http://www.scielo.org.mx/scielo.php?script=sci_
arttext&pid=S0185-16592011000300004&lng=es&tlng=es. (accessed on 1 February 2021).

Interview (analysis).

Question Response Segment
Criteria

Identification
Interpretation

Text analysis.

Improvement Plan
Summary

(500 words)
Questions

What area does the school seek to improve?

What proposals are put forward?

How will the project collaborate with it?
Rules of Procedure

Summary
(500 words)

http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S0185-16592011000300004&lng=es&tlng=es
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S0185-16592011000300004&lng=es&tlng=es
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Questions
What type of internal regulation element can help or hinder the

development of the project?

What consideration should the project have to collaborate with
the internal regulations?

Institutional educational project
Summary

(500 words)
Questions

Based on the institutional educational project, how would you
define the school?

How should the project be adjusted to collaborate with the
institutional educational project?

Based on the institutional educational project, how would you
define the school?

Week 5 Presentation of the information to the educational community (community
partner)

One of the great characteristics of the S+L methodology is the relationship that is estab-
lished with the community or community partner, where the proposals are strengthened
through constant feedback, which allows learning from both parties.

During week 5, the main results of the analysis of the interview are presented. The
presentation of the data can be in ppt or Word format, and the main elements that it must
include are:

- Main inferences made;
- Critical description of school reality;
- Considerations for the development of the project.
- The following should be attached from week 5:
- General comments of the person in charge to whom the proposal was presented.
- Presentation made.

Week 6 Intervention Design
Once the information from the community partner has been obtained, the intervention

will be carried out, which aims to deal with the declared need. The project must have
a duration of two weeks. In this sense, week 6 is key since it is the time allocated for
the design of the intervention. Taking into account the information obtained initially, the
intervention must be adjusted, and it must contain the following elements.

- Description of the intervention;
- Justification (2 bibliographical references);
- Considerations;
- Calendar.
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Context
Objective

Level

Amount of interaction with the group

Duration of the intervention

Main strategy to guarantee adherence to the
activity

Learning Objectives involved in Physical
Education

Justification
How the intervention is consistent with the objective of the service

Means
Materials to be used

Spaces available/required for service
Description of the activity (600 to 700 words)

Pedagogical evidence to be obtained
The pedagogical evidence that is expected from the student must be declared. This consists of the means of

monitoring the intervention to be carried out, for example, report delivery, videos, photographs, among
others.

Considerations for the correct implementation (at least 6 ideas)
You must take into account ethical considerations, self-care measures, among others.

Gantt chart (Must be designed by the group according to the particularity of the
proposal).

Week 7 and 8 Implementation of the project
Both weeks must devote more effort to the implementation of the project, so only a

reflective report of the intervention will be requested. The information requested will be:

- Difficulties experienced;
- Strengths of the activity carried out;
- Degree of achievement of the objective;
- Aspects that should be improved.

Week 7.

Difficulties experienced
You must declare and describe what type of elements intervened in a negative way in the intervention, for
example: low participation, difficulties in the use of the intervention, too many indications that prevent
dedicating time to the activity, among others.

Strengths of the activity carried out
Similar to the previous table, only the positive elements of the proposals made must be declared and
described

Degree of achievement of the objective
Describe the degree of fulfillment of the declared objective

Aspects that should be improved
Declare from each experience what should be improved.
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Week 8.

Difficulties experienced.
You must declare and describe what type of elements intervened in a negative way in the intervention, for
example: low participation, difficulties in the use of the intervention, too many indications that prevent
dedicating time to the activity, among others.

Strength of the activity that was carried out
Similar to the previous table, only the positive elements of the proposals made must be declared and
described

Degree of achievement of the objective
Describe the degree of fulfillment of the declared objective

Aspects that should be improved
Declare from each experience what should be improved.

Week 9–Intervention Evaluation
Week 9 constitutes an instance of evaluation of the two previous interventions, which

must link the information delivered in weeks 7 and 8.
The information delivered must contain quantitative and qualitative elements. Like-

wise, the teams must also incorporate information not considered in the initial proposal of
the booklet.

Quantitative information.

Quantitative Information
Number of attendees

Effective time of the intervention

Use of speaking time.

Compliance with evidence submitted by
students

Amount of evidence delivered

Qualitative information
Qualitative information will be obtained in two ways. First, one self-reported by the

group and another by the teacher who accompanied the intervention carried out by the
student.

Student

Dedication report of the pedagogical evidence
delivered

Subjectively, you must define in a general way the
quality of the pedagogical evidence, attaching an
example

Items to improve

As a group, you must define how your intervention
turned out in an objective manner, classifying this
by dimensions, Example: number of activities.
- There were 3 and the complete achievement was
not met.
He emphasized the theoretical elements, without
being able to give enough instructions to the task
that he had to do with his family.

The information provided by the teacher must be sent through the form that will be
shared by the tutor teacher (Attach link to the questionnaire or survey).

Week 10—Presentation of results and feedback
Week 10 is a key instance in which the information on the results obtained must be

presented to the school community, and in the same way, feedback from the educational
community and teachers will be obtained.
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Results presentation
You must generate two documents presenting the results obtained from the evaluation

carried out in session 9, which must consist of a Word document and a presentation in
PowerPoint format.

No matrix will be delivered for the presentation of the results since this will depend
on the results obtained.

Feedback from the head teacher and tutor
The University professor’s feedback will be given in class once they have the presenta-

tion in their possession.
In relation to the feedback from the teacher of the establishment, the group must take

note and validate the statements written down by the teacher to guarantee that what was
said is not distorted, confirmed by signing.

Week 11—Intervention adjustment
In week 11, adjustments must be made based on the observations made by the practice

center and the tutor teacher.
To guide and capture the improvement proposals, you must complete the tables on

the page, and in the same way, additional information can be considered (mental maps,
diagrams, among others).

Items to Improve Why?
What Will Be Done to

Improve?

Activity itinerary.

Activity Name Description Intervention

The application of the intervention must include the validation and acceptance of the
guide teacher of the establishment and/or the coordinator of the department.

Week 12 and 13—2nd intervention
Weeks 12 and 13 are destined for the second intervention, so the work delivered in

this notebook is through an anecdotal record, where those elements that they consider
appropriate should be described, emphasizing those peculiar elements seen that should be
taken into consideration in future pedagogical interventions.

The anecdotal record: “A type of instrument or methodology for recording behavioral
information in which a set of events, situations or phenomena that have taken place in a
period of time are described as objectively as possible, during the time in which information
has been carried out.

As a general rule, the anecdotal record takes the form of a report that accounts for
the conduct or behavior, the interests, the actions and the procedures carried out by a
subject or group, when they occur spontaneously, surprisingly and unexpectedly” (https:
//psicologiaymente.com/clinica/registro-anecdotico accessed on 6 March 2021).

https://psicologiaymente.com/clinica/registro-anecdotico
https://psicologiaymente.com/clinica/registro-anecdotico


Int. J. Environ. Res. Public Health 2022, 19, 8626 17 of 20

Observations Interpretation

Week 14—Evaluation, analysis of results, analysis for the projection of the
intervention

In week 14, you must apply the final evaluation, as well as present the results obtained,
which must contain quantitative and qualitative elements obtained from the students, as
well as the guide teacher and/or manager of the establishment.

Quantitative elements, such as number of attendances, number of surveys, number of
papers delivered, among others, will be considered as quantitative elements.

Regarding qualitative elements, they are subjective elements that can be perceptions,
opinions, among others.

No matrix will be delivered due to how fluctuating the projects can be in the different
teams.

Week 15—Final presentation of Service and Learning (S+L) methodology intervention
Week 15 responds to the final service learning presentation made in the practice center.
The instructions for this presentation will be delivered in a timely manner by the tutor

teacher; however, the following elements must be taken into consideration.

- A PowerPoint presentation must be generated, which must have visual elements that
deliver relevant information.

- It must contain bibliographic sources that support the pedagogical reflections made.
- It must contain both quantitative and qualitative results.
- They must contain reflective processes based on ministerial documents, such as

curricular bases, study program, laws, among others. In the same way, they must
contain institutional documents of the practice center, such as institutional project,
school coexistence regulations, improvement plan, among others.

- It must contain a critical reflection where successes, failures and projections of the
project are mentioned.
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